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Our reading philosophy 

At Horsley C of E Primary School reading is an 
integral part of the school curriculum, which 

impacts on all learning. As a staff, we value the 
importance of children being confident readers 
and we work hard to develop their reading skills 

across all areas of the curriculum. We want 
children to enjoy reading across a wide range 
of genres and be able to talk about books and 

authors with confidence and enthusiasm. 
 



Teaching of reading 

• We teach reading from Foundation Stage to Year 6. This can be in the form of one-to-one 
reading with an adult, shared reading, guided reading sessions and independent reading. In 
Foundation Stage and Key Stage 1 we teach synthetic phonics alongside our reading scheme 
to support this. Children move through the book bands until they reach the required standard 
to become a Free-reader, choosing a book to read from our well-stocked school or class 
libraries. In Key Stage 2, as their reading develops, children are encouraged to read from a 
wide range of fiction and non-fiction books or other texts. 

  

Post Lockdown 

• Since returning to school, we have worked hard to ensure we provide opportunities to support 
the children’s well-being. As part of their well-being it is important that children become 
confident learners in school again. The children did a brilliant job of home learning. However, it 
is understandable that the children now have skills that need revisiting. In light of this, it is 
essential that we support children, with not only with their reading fluency, but also their 
comprehension. For some children, this will mean reading an alternative colour band. The aim 
of this is to meet specific needs through the text chosen. For example, a lower level book will 
give your children the opportunity to focus their efforts on understanding the story rather than 
deciphering text. 

  

Reading at home 

• All children can take books home to read with an adult, this shared learning will help children 
to practice their reading skills and develop a lifelong love of reading. As well as teaching the 
skills necessary to become confident readers, we have our own library full of exciting books 
written by acclaimed and highly regarded authors. 

 



School and Class Libraries 



• Meaning: Does that make sense? 

• The meaning of the text: context and pictures. 

 

• Structure: Does that sound right? 

• The structure of the text: grammar and syntax. 

 

• Visual: Does that look right? 

• Visual information: the words on the page. 

The Reading Process 



• Phoneme: smallest single identifiable sound e.g. ‘hat’ has 3 phonemes 

• Grapheme: letter or group of letters representing one sound e.g. ‘ee’ ‘igh’ ‘ph’ ‘tch’ 

• Digraph: two letters representing one sound e.g. ‘ch’ th’ ‘ng’ ‘ur’ ‘ie’ 

• Trigraph: three letters representing one sound e.g. ‘igh’ ‘ure’’air’ 

• Split digraph: two letters, split by a consonant, making one sound e.g. ‘a-e’ (as in cake) 
‘i-e’ (as in five) ‘’o-e’ (as in code) ‘u-e’ (as in rule) 

• Adjacent consonants: two or more letters making two or more sounds e.g. clip, lost 

• Vowel digraph: two vowels which make one sound e.g. ‘ea’ ‘oa’ ‘ie’ ‘ue’ 

• Segment: to split a word into individual phonemes to spell it 

• Blend: draw individual sounds together to pronounce a word 

• Syllable: unit of pronunciation having one vowel sound, with or without surrounding 
consonants e.g. con/so/nant has 3 syllables, di/graph has 2 syllables 

Reading Vocabulary Linked to Phonics 



Reading Vocabulary Linked to Reading 

• Fluency is the ability to read a text accurately, quickly, and with proper expression and 
comprehension. Because fluent readers do not have to concentrate on decoding 
words, they can focus their attention on what the text means. 

• Juncture involves slight pauses between words, longer pauses between phrases and 
clauses, and even longer pauses between sentences. Pauses and changes in speed 
allow the reader to access the language structure units, such as clauses and phrases, 
which support the meaning of the passage or book. 

• Stress is the relative emphasis that may be given to certain syllables in a word, or to 
certain words in a phrase or sentence. In English, stressed syllables are louder than non-
stressed syllables. Also, they are longer and have a higher pitch. English is a stress-timed 
language. 

• https://www.readingrockets.org/teaching/glossary  

Reading Vocabulary Linked to Reading 

https://www.readingrockets.org/teaching/glossary


The huge beast emerged from its cave. It stood at over twenty feet tall. Its 
huge bulging red eyes stared down with intimidation and anger. Its bright 
red scales glistened in the strong sunlight, making it look like a sparkling, 
dangerous gem. At the end of each bulging, muscular leg there were 
claws as sharp as knives. 

As it came out of the confined space, he stretched his mighty wings wide, 
showing their huge size and sheer power. His mouth opened wide, 
revealing rows of razor sharp teeth as he blew a tornado of fire. Sir Judd, a 
knight of Camelot, stood behind a covering of trees, watching the beast 
with fascination. He took a deep breath, grabbed his sword and stepped 
forward out of the shadows. 

1. Where was Sir Judd when the dragon came out of the cave? 

2. What does the word ‘confined’ means? Use the text to back up your 
answer. 

3. Is the dragon a villain or a hero? Give two reasons to back up your 
answer. 

4. What will happen next between Sir Judd and the dragon? Use the text to 
back up your answer. 

Read the following passage 



1. When the dragon came out from the cave, Sir Judd was standing behind a covering of 
trees.  

 

2. The word ‘confined’ means small with not much room to move, as the dragon can 
only spread his wings once he is out of the cave.  

 

3. We can tell the dragon is a villain because: • red eyes are a sign of evil • he looks with 
intimidation and anger • he is described as dangerous • he has sharp knives and 
claws • he breathes a tornado of fire • he is described as a beast  

 

4. You need to have come up with a prediction for what happens next, that uses what 
has already been said to back it up. For example: I predict Sir Judd and the dragon will 
battle each other as Sir Judd takes a deep breath readying himself and takes out his 
sword to battle with the beast. 

Answers 



PM Benchmark Example Level 19 
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What Types of Questions Could You Ask? 

Work out the meaning of unknown words and phrases using context 

clues. 

What does this word tell us about the character or setting? 

What does that suggest about…? 

What does this word/phrase mean? 

The author has used the word ________ to describe the main 

character. Can you think of another word they could have used? 

Can you find a word in this paragraph which means the same as 

________?  





  

What Types of Questions Could You Ask? 

Hunt for clues in a text about how someone might be feeling or why 

something is happening. 

Why did the character act like that? 

What do the characters think about each other? 

What does ________ think? How do you know? 

Can you find evidence that shows this character is going to 

________ in the future? 

What do you think will happen to the main character now? Can you 

explain why you think that? 





  

What Types of Questions Could You Ask? 

Try to see the future and she will help you to work out what might happen 

next from clues in the text. 

Do you think the author has another plan for this character? 

What do you think is likely to happen when ________? 

What do you think will happen the next time we read? 

Based on what you know about the character, what do you think 

will happen to them in the future? 

Do you think the character will change their behaviour in the 

future? Can you explain what makes you think that? 





  

What Types of Questions Could You Ask? 

Discuss the content of a paragraph/text and compares events and characters. 

Can you do the same? 

Compare one character to another. How are they different or the 

same? 

How has the character changed since the start of the text? 

What was your favourite part of the story? Why was it your favourite 

part? 

This text has been split into different sections. How does that help 

you to understand it? 

Look at the section titled ________. Why is this an important part 

of the text? 



 



  

What Types of Questions Could You Ask? 

Go into a text and just simply retrieve the facts and key details. 

Where is the story set? 

Where did ________ go? 

What did ________decide to do when ________? 

Which paragraph tells you that ________? 

Who are the most important characters in the book? 



 



  

What Types of Questions Could You Ask? 

Summarise the main point(s) or main event(s) of a paragraph or text. 

What is the main point in this paragraph? 

Can you describe what happened in this paragraph/chapter? 

Using less than 20 words, can you write an advert for this book? 

Can you remind me about what happened the last time we read? 

What do you remember most about ________? 



Assessment of reading 

At Horsley we monitor children’s reading through reciprocal 
reading (VIPERS), independent reading, Rising Stars PIRA 
tests and the PM Benchmarking reading scheme. All 
assessments focus on the child’s comprehension and 
understanding of the text. The PM scheme gives each child 
a level and the chart on the next slide corresponds to the 
book band colour. 

 





•End of Reception YELLOW (6) 

•End of Year 1 TURQUOISE (18) 

•End of Year 2 WHITE (24) 

•End of Year 3 LIME (26) 

•End of Year 4 RUBY (28) 

•End of Year 5 SAPPHIRE (30) 

•End of Year 6 30 + 
 

Pre-Covid Book Bands 



Aims of BR@ Primary 

• Use PM Benchmark to assess levels at start and end of programme 

• Supports children just below average 

• 3 x 15 minutes per week 

• Encourage enjoyment of texts 

• Develop independent reading skills 

• Read with understanding 

• Improve pace and fluency 

• Enable pupils to access a wider range of reading material more 
confidently 

 



  

Make Reading Fun 

Reading should never seem like a punishment or a chore. Try playing games related to the book or 

try reading something that you both enjoy. Remember, you do not just have to read ‘books’: you 

could enjoy an online article, a reference book or even a comic together.  

Provide a Choice of Reading Materials 

Reading isn’t just about school books. Try joining the library together, following instructions from a 

recipe book or even letting your child be in charge of the shopping list when you are at a 

supermarket.  

Show That You Read Too 

Hearing an adult read from a text that is a higher level than they would be able to access on their 

own is really important for developing new vocabulary. Why not share an interesting article you’ve 

found online with your child so that you can learn together?  

Ask Lots of Questions 

Whatever your child is reading, make sure that you ask them lots of questions about it. Are they 

enjoying the text? Do they have any new facts to share? 

What can you do to help? 



  

make time for reading every day; 

set up a special place dedicated to reading; 

make sure that you have a variety of reading materials 

available such as recipe books, fiction texts, non-fiction 

texts, reference books or shopping lists; 

show that you enjoy reading too by sharing what you’ve read; 

ask a variety of questions about what they have read both 

during and after; 

take part in activities related to reading, such as going to 

see a book you’ve just read at the theatre or cinema; 

make sure that reading is seen as a fun and enjoyable activity 

rather than a punishment or a chore. 

Have a go at the following: 


